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“With Faith, Hope and Love We Can Achieve Greater Things.”

Vision Statement:

At St Clements, we aim to ensure that everyone thrives within our caring Christian community.  We will use our Christian Values and Bible verse to provide hope during difficult times, gain strength from our faith and ensure love guides us, as an inclusive school family, in all of our actions.  

Our Christian Values: (Guiding our Thinking and Behaviour)

Love- (Core Value that all of our 6 Values Flow):

Faith

Hope

Respect

Compassion

Forgiveness

Thankfulness

DDA STATEMENT

At St. Clement’s we will aim to:

· Promote equality of opportunity between disabled people and others.

· Eliminate discrimination that is unlawful under the Act.

· Eliminate harassment of disabled pupils that is related to their disabilities.

· Promote positive attitudes towards disabled people.

· Encourage participation by disabled people in public life.

· Take account of a disabled person’s disabilities, even when that involves treating a disabled person more favourably than another person. 
RRSA Link to Articles:  1, 2, 3, 4, 6, 7, 12, 13, 15, 22, 28, 29, 30, 41 & 42
St Clement’s C of E Primary School

English as an Additional Language Policy

Introduction

At St Clement’s C of E Primary school the teaching and learning, achievements, attitudes and well being of all our children are important.  We encourage our children to achieve the highest possible standards.  We do this through taking account of each child’s life experiences and needs.  

We are all teachers of pupils learning English as an Additional Language (EAL).

A growing number of our pupils have particular learning and assessment requirements which are linked to their progress in learning English as an additional language.  St Clement’s acknowledges that pupils learning English as an additional language are a very diverse group and each class teacher is responsible for the identification of, and appropriate response to, the additional needs of individuals in their class.  This is supported by clear policy and action planning linked to whole school development.

Children who are learning English as an additional language have skills and knowledge about language similar to monolingual English-speaking children.  However, we acknowledge that many have experienced a delay in their exposure to English and are therefore disadvantaged against their peers when developing both interpersonal communication skills and cognitive academic language proficiency in English, even in the Foundation Stage.  Without intervention, they may be effectively playing catch-up with their monolingual peers throughout school.  It is important that all staff are aware of their role in supporting pupils to close this gap.  We also acknowledge that for many pupils, their ability to participate in the full curriculum may be in advance of their communicative skills in English and we provide opportunities for them to show their knowledge and skills in a variety of ways.

St Clement’s C of E Primary has pupils who are new to English arriving in any year group and throughout the school year.  Some are transient and/or from asylum seeking or refugee backgrounds.  The school has procedures in place for the induction, initial assessment and take up of school places, which are particularly supportive of the needs of families who are speakers of other languages.

Aims and objectives of our English as an Additional Language Policy

The National Curriculum secures entitlement for all children to a number of areas of learning and gives them the opportunity to develop the knowledge, understanding, skills and attitudes that are necessary for their self-fulfilment and development as responsible citizens.  We promote the principles of fairness and justice for all through the education that we provide in our school.  We ensure that the curriculum is adapted to take account of pupil’s cultural, religious and linguistic diversity and that there are opportunities to celebrate and share life experiences positively.

The aim of this policy is to help ensure that we meet the full range of needs of those children who are learning English as an additional language.  This is in line with the requirements of the Race Relations Act 1976.

The policy is linked through the Race Relations Amendment Act 2002 to the race equality policy and equal opportunity policy.  It should be seen as one aspect of our school’s approach to inclusion.
Aims

· To give all pupils the opportunity to overcome any barrier to learning and assessment 

· To welcome and value the cultural, linguistic and educational experiences that pupils with EAL bring to the school

· To implement school-wide strategies to ensure that EAL pupils are supported in accessing the full curriculum

· To help EAL pupils to become confident and fluent in speaking and listening, reading and writing in English in order to be able to fulfil their academic potential.

· To identify and make maximum use of opportunities for modelling fluent English and encouraging pupils to practise and extend their use of English

· To encourage and enable parental support in improving children’s attainment
Objectives

· To be able to assess the skills and needs of pupils with EAL and to give appropriate provision throughout the School

· To equip teachers with the knowledge, skills and resources to be able to support and monitor pupils with EAL

· To monitor pupils’ progress systematically and use the data in decisions about classroom management and curriculum planning

· To maintain pupils’ self-esteem and confidence by acknowledging and giving status to their skills in their own languages.

Teaching and Learning
In St Clement’s C of E Primary school, all teachers, teaching assistants and non-class based staff, for example, catering staff, take action to help children who are learning English as an additional language by various means including:

School/class ethos:
· classrooms need to be socially and intellectually inclusive, valuing cultural differences and fostering a range of individual identities

· recognise the child’s mother tongue- provide opportunities for children to hear and use their home languages as well as English in order to boost the child’s self-esteem. Remember, he/she has the potential to become a bi-lingual adult

· identify the pupil’s strengths

· acknowledge the time it takes to become fluent in an additional language with a good command of the range of language needed for academic success. Support may be necessary beyond the time a child appears orally fluent.
· show differentiated work for EAL pupils in planning

· have high expectations; expect pupils to contribute and give you more than one-word answers

· monitor progress carefully and ensure that EAL pupils are set appropriate and challenging learning objectives

· recognise that EAL pupils need more time to process answers
· give newly arrived young children time to absorb English (there is a recognised ‘silent period’ when children understand more English than they use – this will pass if their self-confidence is maintained)

· group children to ensure that EAL pupils hear good models of English

· use collaborative learning techniques
· providing a range of opportunities for children to engage in speaking and listening activities in English with peers and adults

· providing bilingual support to extend vocabulary
· working with parents to build a shared understanding of a pupil’s needs through a programme of home visits (Foundation Stage), information workshops, adult learning, setting up information networks and parental involvement in school from the earliest opportunity.

Developing spoken and written English:

· ensuring that key vocabulary work covers the technical as well as the everyday meaning of key words, metaphors and idioms

· explaining how speaking and writing in English are structured for different purposes across a range of subjects

· providing a range of reading materials that highlight the different ways in which English is used

· ensuring that there are effective opportunities for talking and that talking is used to support writing

· encouraging children to transfer their knowledge, skills and understanding of one language to another

· building on children’s experiences of language at home and in the wider community, so that their developing uses of English and other languages support one another

Curriculum Access

All children in our school follow the curricular requirements of the Foundation Stage and the National Curriculum.  Children learning EAL generally work within their normal classes and groups, supported by specialist staff from the local authority where available and being additionally supported by differentiated tasks or resources provided by their class teacher.  
School support staff sometimes withdraw EAL pupils on their own or as part of a group.  

An EAL group has been run in school in the past and again this is dependent on the number and abilities of pupils who are learning English.
The support programmes are the result of collaboration with class teachers and are directly linked to planning and provision mapping.

Curriculum access is improved by:

· the formulation of an individual EAL plan.  Similar to an IEP used for pupils with SEND, the plan is based on looking at what the pupil needs to do to achieve the next NASSEA step based on targets and strategies the EAL lead has collated to link into the NASSEA steps.  This can then be used to formulate a task pack that contains relevant materials to help the child work towards and achieve the relevant NASSEA step
· using the Racing to English resource 

· using accessible texts and materials that suit children’s ages and levels of learning  
· providing support through ICT, video or audio materials, dictionaries and translators, visual aids, key visuals, graphic organisers, readers and amanuenses

· encouraging the use of home or first language where appropriate

· ensuring there are opportunities for assessment for learning built into curriculum plans

· maximising opportunities for learning using all learning styles- Visual, Auditory & Kinaesthetic
Assessment
When we receive a request for a place for a child who has English as an additional language, we endeavour to provide an interpreter for the parent/carer during the initial meeting where we show the family around school and ascertain information such as previous schooling, health and educational needs etc.
To ensure the child settles into school quickly, they are inducted by the teaching assistant in their class or Learning Mentor.  This includes, touring the school and taking photographs, being ‘buddied’ up with another pupil in their class, completing an ‘All About Me’ type booklet and having access to the learning mentor’s room, resources and time for at least the first half term if needed.

When the child has settled in, an interpreter supports the EAL lead or another member of staff who has been trained, to carry out an assessment of the child’s skills in their first language and English.  The interpreter is needed to interpret what the member of staff is asking the child to do in English.  However, an interpreter is not needed if the school feels the child has a little English and has been on roll in another school in the country.  

The findings of the assessments provide the school and class teacher with an idea about the child’s grasp of English and competence in their first language through correlating the evidence with a NASSEA step level for reading, writing, speaking and listening.  Also, it shows if there could be potential special educational needs.
Our school is aware of the EAL pupil proficiency level 5-point scale and we use the findings from the NASSEA assessment to give an EAL pupil a proficiency level which will be held on C-POMs.  
Each child who is learning English as an additional language has an overview sheet and a separate sheet for each of the four areas- reading, writing, speaking and listening. Class teachers then use this information to update the individual EAL plan based on what each pupil needs to do to achieve the next NASSEA level in each of the four areas. 
Teachers contribute to the recording of attainment and progress in line with these agreed procedures at the end of the Autumn, Spring and Summer terms.  
The statutory assessment arrangements of the National Curriculum allow us to make special arrangements for children who are learning English as an additional language.  The school follows all advice from the DFE, which is published annually.

Roles and Responsibilities
Governors:

· Ensure existence and regular review of the English as an Additional Language policy

· Ensure knowledge of policy on the part of all members of the school community

· Contribute to monitoring of provision for pupils who have English as an additional language and effectiveness of strategies used

· Enable young people’s views to be heard eg via Governor’s sub-committee, outreach governor and school council
· Be available to hear any parent/carer’s complaints or concerns- make them aware of systems for this.  

Head teacher:

· As Governors, and:

· Ensure all staff are inducted into policy and processes
· Ensure the English as an additional language policy is published to all staff, parent/carers and pupils once a year

· Ensure that EAL and supporting pastoral/curricular measures are regularly reviewed and feature in school improvement planning.

Assistant Head and Inclusion Team:
· Contribute to development and implementation of policy

· Support class teachers in using strategies that will enhance provision for pupils who have 

EAL
· Contribute to and collate records and reviews of procedures

· Liaise with and support parent/carers

· Co-ordinate access to support for families who have English as an additional language

· Liaise with Governors and outside agencies as appropriate eg Community police, INAT, CAMHS, Health etc

· Lead on development of innovative strategies

· Ensure pastoral system supports Equal Opportunities and Inclusion

· Evaluate policy and strategies

Classroom Teachers:

· Ensure good relationships and classroom organisation

· Ensure appropriate delivery of curriculum

· Consider how teaching and strategies can support the acquisition of English, good social relationships and the development of social skills

· Support and reinforce policy in dealings with pupils and parent/carers
· Complete NASSEA assessment records and Individual EAL plans 
· Implement and /or support strategies for pupils and their families
· Review actions taken with the pupils and their families at specified dates
· Liaise appropriately with staff and parent/carers

Support Staff (includes teaching assistants, office staff, lunchtime staff):

· Ensure good relationships and group organisation

· Contribute to delivery of curriculum and /or extra-curricular activities as appropriate

· Support and reinforce policy in dealings with pupils and / or parent/carers

· Liaise with appropriate members of staff to support the pupils and their family
· Contribute to record keeping and review

· Contribute as appropriate to supportive strategies to develop pupils social skills and acquisition of English
 Procedures for monitoring, evaluation and review:

To help the process of monitoring and evaluation of the policy, school will collect some information as to which judgements can be made.  

The information would take the form of age and language appropriate questionnaires for pupils, staff and parent/carer questionnaires and completion of an EAL self evaluation framework.

The data collection would take place at least once an academic year.
Against each baseline school could look for success indicators in terms of:

· Development in the acquisition of English through progress against the NASSEA steps.
· Composition of representative groups show that pupils who have EAL are involved in school council, extra-curricular opportunities, school performances etc 
· Pupils and parent/carer’s perceive that the school is regarding their countries of origin 
· EAL families are remaining longer in the area-less transience
· Improved attendance

The Head teacher should take responsibility for day to day monitoring of the policy, who will share responsibility for monitoring and reviewing the policy annually with the governing body.

Links to other policies:

· Code of Conduct policy

· Anti Bullying policy
· Induction of pupils policy / procedures

· Equal Opportunities

· Anti-racist policy
Date approved by Governing Body ________________________________________________

Date of review: 
APPENDICES:  EAL pupil proficiency level 5-point scale
	Judgement
	Code
	Level of proficiency descriptor

	New to English
	A
	The pupil:

· May use his or her first language for learning and other purposes

· May remain completely silent in the classroom

· May be copying/repeating some words or phrases

· May understand some everyday expressions in English but may have minimal or no literacy in English

· Needs a considerable amount of EAL support

	Early acquisition
	B
	The pupil:

· May follow day to day social communication in English and participate in learning activities with support

· Beginning to use spoken English for social purposes

· May understand simple instructions and can follow narrative/accounts with visual support

· May have developed some skills in reading and writing

· May have become familiar with some subject specific vocabulary

· Still needs a significant amount of EAL support to access the curriculum

	Developing competence
	C
	The pupil:

· May participate in learning activities with increasing independence

· Is able to express self orally in English, but structural inaccuracies are still apparent

· Will require ongoing support with literacy, particularly for understanding text and writing

· May be able to follow abstract concepts and more complex written English

· Requires ongoing EAL support to access the curriculum fully

	Competent
	D
	The pupil:

· Will be developing his or her spoken English well, enabling successful engagement in activities across the curriculum

· Can read and understand a wide variety of texts

· May lack complexity in his or her written English and make occasional errors in structure

· Needs some support to access subtle nuances of meaning, to refine English usage, and to develop abstract vocabulary

· Needs some/occasional EAL support to access complex curriculum material and tasks

	Fluent
	E
	The pupil:

· Can operate across the curriculum to a level of competence equivalent to that of a pupil who uses English as his or her first language

· Operates without EAL support across the curriculum


Pupils can be recorded as ‘not yet assessed’ (code N) if the school has not yet had the time to assess a pupil’s proficiency.
� EMBED MSPhotoEd.3 ���





� EMBED MSPhotoEd.3 ���








3

[image: image3.png]


_1550310732.bin

_1550310733.bin

