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[image: image7.emf]“With Faith, Hope and Love We Can Achieve Greater Things.”

“Love is patient and kind.  Love is not jealous or boastful or proud or rude.  It does not demand its own way.  It is not irritable, and it keeps no record of being wronged.  It does not rejoice about injustice but rejoices whenever the truth wins out.  Love never gives up, never loses faith, is always hopeful, and endures through every circumstance.  Three things will last forever- faith, hope and love- and the greatest of these is love.”  1 Corinthians 13:4-7 New Living Translation

Vision Statement:

At St Clements, we aim to ensure that everyone thrives within our caring Christian community.
We will use our Christian Values and Bible verse to provide hope during difficult times, gain strength from our faith and ensure love guides us, as an inclusive school family, in all of our actions.

Our Christian Values: (Guiding our Thinking and Behaviour)

Love- (Core Value alongside which all our 6 Values Flow):
Faith

Hope

Respect

Compassion

Forgiveness

Thankfulness

DDA STATEMENT

At St. Clement’s we will aim to:

· Promote equality of opportunity between disabled people and others.

· Eliminate discrimination that is unlawful under the Act.

· Eliminate harassment of disabled pupils that is related to their disabilities.

· Promote positive attitudes towards disabled people.

· Encourage participation by disabled people in public life.

· Take account of a disabled person’s disabilities, even when that involves treating a disabled person more favourably than another person.
Rights Respecting School Link to Articles: 1, 2, 3, 12, 13, 14, 15, 16, 17, 19, 23, 28, 29, 36, 39
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SECTION 1:  Policy Statement 

St.Clement’s C. of E. Primary School

Code of Conduct Policy Statement

At St.Clement’s we believe that learning will only occur in an atmosphere of mutual respect, calm and good order. We have a shared vision, which reflects our belief, that every child deserves the opportunity to develop their potential irrespective of gender, race or disability and are committed to the principles of an inclusive school.

We celebrate our Christian foundation in all that we do.  We refer to our Christian Values- faith, hope, love, thankfulness, forgiveness, respect and compassion to reflect on issues that arise and to positively reinforce.  We believe that it is the responsibility of everyone in the St. Clement’s school community, (staff, parents and carers and pupils) to maintain acceptable and appropriate behaviour, which will generate the calm and order necessary to create an atmosphere in which learning will occur.

We achieve calm and order in our school by adopting a positive approach; building relationships with our children and ensuring that we take every opportunity to boost our children’s self-esteem using praise, positive rewards, encouragement and referring to our Christian values. We recognise how important it is that school is a place where children experience consistency of expectation, stability and care.
Principles on Which Our Policy is Based

· The rights and responsibilities of everyone in the school community to provide a safe and secure learning environment.
· To be respected and valued as individuals.
· To provide clear strategies for maintaining good order.
· The right to have a voice.
· The right to an education in an inclusive context.
Everyone associated with St. Clement’s is committed to developing the individual potential of the children in our care. We set high standards of conduct and expect our children to conform to a behaviour code which reflects the society in which they will live.  We believe that this will prepare them for their future as 21st century citizens.
Legislation, Statutory Requirements and Guidance

This policy is based on legislation and advice from the Department for Education (DfE) on:

· Behaviour and discipline in schools: advice for headteachers and school staff, 2016
· Behaviour in schools: advice for headteachers and school staff 2022
· Searching, screening and confiscation at school 2018

· 

 HYPERLINK "https://www.gov.uk/government/publications/searching-screening-and-confiscation" 

Searching, screening and confiscation: advice for schools 2022

· The Equality Act 2010
· Keeping Children Safe in Education
· Exclusion from maintained schools, academies and pupil referral units in England 2017

· 

 HYPERLINK "https://www.gov.uk/government/publications/school-exclusion" \l ":~:text=Schools%20and%20colleges%20must%20continue,headteachers" 

Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England, including pupil movement - 2022

· 
Use of reasonable force in schools

· 

 HYPERLINK "https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3" 
Supporting pupils with medical conditions at school
 

It is also based on the Special Educational Needs and Disability (SEND) Code of Practice.
In addition, this policy is based on:

· Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare of its pupils 

· Sections 88 to 94 of the Education and Inspections Act 2006, which requires schools to regulate pupils’ behaviour and publish a behaviour policy and written statement of behaviour principles, and give schools the authority to confiscate pupils’ property

· DfE guidance explaining that maintained schools must publish their behaviour policy online

Specific Aims of Our Conduct Policy

· To enable all our children to make informed choices about their conduct and to understand that the way they behave is their responsibility.
· To empower children’s learning by linking their choices to six key learning behaviours. These are as follows: Being a self-manager, being an effective participator, being a resourceful thinker, being a reflective learner, being an independent inquirer and being a team worker.

· To link their conduct to our Christian Values to decrease the likelihood of re-occurrence and to educate them about the right choices to make in their future.
· To give all our children the confidence, within a safe, secure, calm and orderly environment to take responsibility for their own actions.

· To nurture and develop all of our children’s self-esteem, by positive reinforcement.

· To provide a rich and varied learning experience that will excite and engage; stimulate and motivate all of our children to learn in an atmosphere of mutual respect.

· To create a positive, happy and harmonious environment in which all of the children develop a sense of well-being, enjoyment of learning; recognition of their responsibility to an understanding of their roles in society.
· To engage parents and carers in the implementation of our aims.
At St. Clement’s the aims of our conduct policy are achieved by providing an exciting, stimulating and creative curriculum, a clearly defined code of acceptable behaviour, consistent application of positive rewards, and a clear framework of consequences, consistently applied for inappropriate anti-social behaviour

Who is Responsible for Maintaining Appropriate Conduct?

At St. Clement’s we believe that education is a co-operative process involving all school staff, parents and children in partnership. Everyone involved in the children’s welfare and learning, must trust and rely on each other for the positive assistance that each can give. We therefore expect every individual in our school and wider community to take responsibility for maintaining appropriate behaviour in and around school. 
Parents will be expected to support the aims of this policy.  They will be informed about, and at times be involved in the procedures for maintaining good order, appropriate and acceptable behaviour if it is deemed necessary by the teaching staff [See Code of Conduct for Parents policy].

If the policy is adhered to by all stakeholders the children will realise that clear limits to their behaviour are expected and there will be consistently applied consequences for non-conformity to acceptable behaviour.  The children will not be confused by inconsistency, angered by injustice or become hostile through perceived unfairness.

Definitions
Misbehaviour is defined as:

· Disruption in lessons, in corridors between lessons, and at break and lunchtimes

· Non-completion of classwork or homework

· Poor attitude

Serious misbehaviour is defined as:

· Repeated breaches of the school rules

· Any form of bullying 

· Sexual violence, such as rape, assault by penetration, or sexual assault (intentional sexual touching without consent)

· Sexual harassment, meaning unwanted conduct of a sexual nature, such as:

· Sexual comments

· Sexual jokes or taunting

· Physical behaviour like interfering with clothes

· Online sexual harassment, such as unwanted sexual comments and messages (including on social media), sharing of nude or semi-nude images and/or videos, or sharing of unwanted explicit content

· Vandalism

· Theft

· Fighting

· Smoking/Vaping
· Racist, sexist, homophobic or discriminatory behaviour

· Possession of any prohibited items. These are:

· Knives or weapons

· Alcohol

· Illegal drugs

· Stolen items

· Tobacco and cigarette papers

· Fireworks

· Pornographic images

· Any article a staff member reasonably suspects has been, or is likely to be, used to commit an offence, or to cause personal injury to, or damage to the property of, any person (including the pupil)

SECTION 2:  Implementing the Policy
Whole School Expectations

At the beginning of the academic year, class teachers with discuss their class rules with their class as part of their citizenship work in PSHE & Heart Smart. In September 2023, the School Council met to decide on a new set of school rules. This followed on from the conversations detailed above. Once the council had developed their ideas, these were shared with the whole school community. These reflect our whole school Christian values and the learning behaviours outlined below.
Learning Behaviours

The changes to our Code of Conduct policy have centred on children taking control over their own actions and choices and learning to link these to a learning behaviour that they will use both in class and in their own lives. Each behaviour is linked to a logo for children to recognise these quickly. These behaviours are discussed below.

	L.B
	Logo
	What does this look like?

	Self-Manager
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	-Ability to organise themselves and work out goals and priorities

-Show personal responsibility, initiative, creativity and enterprise

-Anticipate, take and manage risks

-Commit themselves to learning and self-improvement

-Respond positively to change.

	Effective Participators
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	-Engage actively with issues that affect them and those around them. 

-Play a full part in the life of the school

-Take responsible action to bring improvement for others as well as themselves

-Discuss issues of concern, seeking resolution

-Present a persuasive case for action

-Propose practical ways forward

-Try to influence others, negotiating and balancing diverse views

	Resourceful Thinkers
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	-Think creatively by generating and exploring relevant ideas, and making original connections

-Find links and see relationships

-Explore & experiment with resources and materials

-Ask ‘why’, ‘how’ and ‘what if’ questions

-Apply imaginative thinking to solve a problem

-Try different ways to tackle a problem

-Work with others to find imaginative solutions and outcomes that are of value

	Reflective Learner
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	-Evaluate their strengths and limitations as learners

-Review their work and act on outcomes

-Set themselves realistic goals and criteria for success

-Monitor their own performance and progress

-Invite feedback and deal positively with praise, setbacks & criticism.

-Make changes to improve their learning

-Communicate their learning in relevant ways to different audiences

	Independent Enquirer
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	-Gather, process and evaluate information in their investigations

-Plan what to do and how to go about it

-Draw conclusions and evaluate outcomes

-Take informed and well-reasoned decisions, recognising that other have different beliefs and attitudes

-Use range of techniques to collect and organise information

	Team Worker
	
[image: image1]
	-Work confidently with others, adapting to different contexts and taking responsibility for their own role

-Listen and take account of others’ views

-Form collaborative relationships, resolving issues and reaching agreed outcomes

-Adapt behaviours to suit different roles and situations

-Show fairness and consideration towards others


The above learning behaviour lenses will not be used as part of the behaviour system onwards. They are however to be referred to when dealing with behaviour as children can use these skills to self-regulate during various situations.
Zones of Regulation

At St Clement’s we are aware that some children will operate outside of these learning behaviours more frequently than others. This could be for a variety of reasons, however, we believe it is our job to understand why the child is behaving in this manner. In order to facilitate this, we will use the Zones of Regulation Toolkit to help children communicate their feelings.
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The above visual shows the different zones that children may be operating in. Our hope is that all children will be operating in the green zone. Please see the Appendix 1 for the glossary relating to this. The language used in EYFS will be modified for the children accordingly.
Positive Recognition 
At St. Clement’s we have high but reasonable expectations of our children in terms of their behaviour. We are committed to using positive recognition and encouragement to motivate our children to make sensible choices pertaining to their own behaviour.
Examples of positive recognition are as follows:

In class recognition: 
· Stickers

· Dojos (This should be an ongoing system of praise based on behaviour categories designed by the class teacher as suitable for their class.

· Earn Golden Time/Thank You Teacher Time  - half an hour when suitable
· Daily VIP or Shooting star (Foundation Stage)

· Weekly Team points - small prize - pad, bouncy ball, post it notes etc to each member of the winning team

· Homework reward

· Half term award:  if class achieve goal or target set by themselves & teacher, they could be rewarded by an extra play all week on return after the half term, a surprise party or cinema afternoon.

Class rewards (to be awarded at a weekly rewards assembly) In class 
· Star of the week - sticker & certificate.
· Work of the week - sticker, small prize & certificate. 
· Behaviour Star - sticker & certificate, wears light blue polo/sweatshirt & photo taken for whole school display.
· Handwriting award - sticker and a prize of a pen.
· Mathlete of the week/Sports star of the week- receives a certificate, trophy to keep in class for a week. 
· ‘Top Table’ award - one pupil per class sits on the ‘top table’ during Friday lunch and receives a prize and certificate for following the lunchtime code.
· Subject Specific Certificates – TTR/Mathletics etc

Whole school rewards

· EPIC Behaviour badge (for outstanding behaviour).

· Half termly Values award assembly - certificate & prize (one child from each class).

· Termly award assembly - Star of the term and Behaviour star of the term.
The most effective reward is a smile and verbal praise and no opportunity should be missed to praise a child who is doing the right thing - ‘Catch them being good - doing the right thing’.
Consequences of Inappropriate Behaviour

At St. Clement’s we accept that there will be times when children make the wrong choice of behaviour in certain situations.  At these times the children will know that their poor choices will have consequences which will be applied firmly, fairly and consistently. Every child has the right to start the day with a ‘clean slate’.  It is preferable, but sometimes unavoidable that consequences are applied on the day or at the time of the misdemeanour.

Recommendations on the Application of Consequences - implementation of Team Teach approaches:
· Remember that challenging behaviour is natural, children like to push boundaries and it is not personal.

· Challenging behaviour is often the result of a breakdown in communication, but the behaviour is a means of communicating to us. 

· Be calm, use a quiet voice, be assertive and matter of fact when applying consequences.

· Be consistent and provide a consequence every time a child chooses to disrupt the lesson.  Remember that the main aim is to help the child to choose the correct behaviour and they need to be reminded with an initial warning and reference to school expectations and either the badge reward scheme or Epic behaviour game, as appropriate..

· Praise children who are modelling good behaviour before drawing attention to the negative behaviour- this allows the child to reflect on and modify their own behaviour. Praise can be linked to the Epic award and other relevant schemes.
· After applying a consequence, look for a positive behaviour you can recognise and celebrate for that child- having a ‘feel good’ factor will facilitate behavioural change.

· An extremely emotional/angry child will need to be given space and an ‘escape mechanism’ to de-escalate a situation.  Confrontation must be avoided at all costs - as the adults we are able to understand that backing down is not an admission of defeat and the child will be easier to reason with when they are calm and more likely to accept the consequences of their poor choice of behaviour.

· If a child continuously disrupts the class, the teacher should take up a position close to the child and remind them of the severe consequences that will ensue if they do not take the opportunity to modify their behaviour.

· When applying consequences you must consider the basic Human Rights of a Child and these must not be violated.  A copy is in the policy file and it must be discussed during PSHE/ Heart Smart lessons.

· Physical punishment, verbal humiliation whether publicly or not is completely unacceptable.

· Meaningless ‘line writing’ is not acceptable as a consequence- writing out the class charter or whole school expectations as a means to reflect on appropriateness of behaviour is the primary consequence to disruption of the learning environment.  Handwriting activities and copying times tables can be used as additional activities.

Escalation of Consequences

STAGE 1: CLASSROOM ARRANGEMENTS

Foundation stage
· Frown or stern word and reminder of rules delivered at child’s level and ensuring eye contact.
· 2 warnings.
· For repeated unacceptable behaviour send in from outdoors/ away from play area and move name [R]/ photo [N] to grey ‘thinking cloud’ [with chance to redeem self and move off cloud if behaviour improves noticeably].
· For more serious offences, temper tantrums or further repetition, send to Time Out chair for 3 minutes (Nursery) or 4 mins (Reception) and move name/photo to black ‘thunder cloud’. Record in log book and speak to parent/carer [if appropriate] at the end of the day.  After Time Out, ensure that child understands what s/he has done wrong.

· During group times [to avoid unnecessary disruption] adult to write child’s name under sad face on whiteboard, then discuss the behaviour with the child afterwards. If this is ineffective send out to join either nursery or reception instead.
Key Stage 1 (Year one & two)
Year One will use the EYFS approach to Stage One behavior Management for the Autumn term until they are fully aware of the learning behaviours.

· Look or verbal reminder of expected learning behavior.
· Verbal warning 

· Repeated Offence – Breaktime away from class 
· Class Teacher to CPOM details of conversation during. 
Key Stage 2 (Years 3 to 6)
· Look/verbal reminder of expected learning behavior.
· Verbal warning 
· Repeated Offence - 10 minutes breaktime away from class
· Class Teacher to CPOM details of conversation.
Severe clause - Extreme/violent behaviour- sent straight to AHT/HT and parent / carer contacted immediately.
Additional needs will be dealt with on an individual basis e.g. Intervention & support plan, pastoral support plan, positive handling plan.

Persistent behaviour issues – home/school logs and behaviour charts

A home / school log will be used after the phase leader or Head has met or spoken with the parent/carers after the child has been sent to the Head or Assistant Head 3 times in one week as a result of class or lunchtime incidents.  This is to inform parents of their child’s attempts to change their behaviour and will focus on more positive aspects of their child’s behaviour. The home school log, alongside at least half termly analysis of each class’ Post Incident Learning session logs by the SLT will ensure the child’s behaviour is constantly monitored throughout a half term period.

It may be appropriate for behaviour charts to be used to record in an ongoing manner the behaviour of an individual. These will indicate a general judgement of behaviour during each taught session or ‘play’ session as appropriate. Arrangements will be made for behaviour charts to be reviewed in by a member of SLT daily or as required in order that a child and member of staff may discuss the child’s behaviour constructively.  This will be fed back to parent/carers regularly by either the member of SLT involved or the class teacher.
Communication with parents

Our aim is to build and maintain strong home-school links and consistently high standards of behaviour to support social and emotional growth as well as learning at school and at home.  The Class Dojo system is designed both to incentivise behaviour at point of contact (in the classroom) and also to develop the link between the child’s behaviour at school and the understanding parent’s have of our expectations and how their child is meeting them.  Teachers will use the class dojo system to communicate positive behaviour with parents and also give, at their discretion, specific examples of positive behaviour and work children have produced.  Parents may be encouraged to comment on the success of their child in meeting our expectations and also give positive feedback on material posted on the system by teachers. However, the Class Dojo system should not be used as a means for parents to communicate other matters to the school – traditional means of communication and existing practices will continue.
STAGE 2:  Pastoral Support Plans (PSP) and Positive Handling Plans (PHP)
If a child continues to have difficulty learning and behaving within the agreed plans and their behaviour is having an adverse effect on their own and other pupil’s learning, a pastoral support plan or positive handling plan can be put in place. In the case of both PSP’s and PHPs, the plan is put together in conjunction with the pupil, the parent/carers, class teacher and SENCO as appropriate.  
A Pastoral Support Plan will focuses on a maximum of 3 behaviours that need to be changed, strategies to aid improvement and who is responsible for working with the pupil are all listed on the plan.  A copy of the personal details and original plan is sent to all parties. 

A Positive Handling Plan will be formulated similarly to a PSP. It will focus on needs, behaviours, incident triggers and trigger behaviours of an individual child and also appropriate support strategies and preferred handling strategies for that child. This plan must be in support of school behaviour policies and all relevant legislation and guidelines. It should be distributed to all staff with a regular or overall duty of care for that child.

These plans are reviewed in conjunction with all parties every six weeks and the maximum length of time that a pupil can have a pastoral support plan is a term. 
STAGE 3:  ‘Time Out’ working away from peers
If after a PSP has been unsuccessful or a pupil has consistently behaved unacceptably (e.g. 5x3L sessions in a term) and has seriously disrupted the learning atmosphere in the classroom or behaved threateningly towards pupils and staff on a number of occasions (3+), parent/carers will be informed that their child is at risk of a fixed term exclusion.

Removal from peers while working is a last step alternative to exclusion. The pupil is still in provision organized by the school, but it has been arranged for them to be working outside of their school, supported by a member of staff, for a period of no more than 3 days.  The Head / Assistant Head teacher must complete the paperwork detailing the reason and arrangements for this step being taken and ensure the commitment of the parent/carer.

The supervising member of staff can be someone from the pupil’s school or provided by the receiving school.  The Head teachers of both schools will decide on what is most appropriate for the child and there are some circumstances where 1:1 isolation provision is not appropriate.  This has included pupils with

· complex needs including mental health issues

· extreme behaviour patterns

· aggressive behaviour

· specific Child Protection issues

· some ADHD type behaviour patterns

Pupils dislike the isolation from their friends and during the ‘time out’ in a partner school, community building (children’s centre etc) or at home, there is a clear expectation that work will be produced, they will not play or dine with the other pupils in the school and further exclusions prevented.

Pupil’s provision should include:

· physical exercise

· regular breaks

· work specifically suited to their needs (academic/social- emotional)

· supported reflective time

· a calm, supportive environment

· involvement of parent/carers with responsibility for delivering part of each days programme.

The support of the parent/carer is crucial as they act as co-deliverer.  The school delivers 3.5 hours and the parent/carer delivers the remainder of the pupil day hours.  The school have the responsibility of preparing and explaining the work which needs to be completed by the pupil.  The parent/carer has the responsibility for returning the work the following day for marking.

On return to their own school, a reintegration meeting must be held between the pupil, parent/carer, class teacher and head teacher 

STAGE 4:  Fixed Term and Permanent Exclusion

We do not wish to exclude any child from school, but sometimes this may be necessary when all other strategies have been put in place or a pupil commits an act of serious mis-conduct.  St Clements has therefore adopted the standard national list of reasons for exclusion, and the standard guidance, Improving Behaviour and Attendance: Guidance on Exclusion from maintained schools, Academies and Pupil Referral Units (DFE 2012).  We refer to this guidance in any decision to exclude a child from school.

The head teacher (or acting head teacher) has the power to exclude a pupil from school.  The head teacher may exclude a pupil for one or more fixed periods, for up to 45 days in any one school year.  In extreme and exceptional circumstances the head teacher may exclude a pupil permanently.  It is also possible for a head teacher to convert a fixed-term exclusion into a permanent exclusion, if the circumstances warrant this.

If the head teacher excludes a pupil, they must inform the parent/carer immediately, giving reasons for the exclusion.  At the same time, the head teacher makes it clear to the parent/carers that they can, if they wish, appeal against the decision to the governing body.  The school informs the parent/carers how to make any such appeal.

The head teacher informs the local authority and the governing body about any permanent exclusion, and about any fixed term exclusions beyond five days in any one term.

The governing body itself cannot either exclude a pupil or extend the exclusion period made by the head teacher.  The governing body has a discipline committee which is made up of between three and five members.  This committee considers any exclusion appeals on behalf of the governors.

When an appeals panel meets to consider an exclusion, they consider the circumstances in which the pupil was excluded, consider any representation by parents and the local authority, and consider whether the pupil should be reinstated. If the governors appeal panel decides that a pupil should be reinstated, the head teacher must comply with this ruling.

PUPIL’S CONDUCT OUTSIDE THE SCHOOL GATES

We will investigate all non-criminal unacceptable behaviour and bullying which occurs off the school premises and which is witnessed by a member of staff or reported to the school when the pupil is:

· taking part in any school-organised ore school-related activity or

· travelling to and from school or

· wearing school uniform or

· in some other way identifiable as a pupil at the school

or unacceptable behaviour at any time, whether or not the conditions above apply, that:

· could have repercussions for the orderly running of the school or

· poses a threat to another pupil or member of the public or

· could adversely affect the reputation of the school

All parties involved will be interviewed by a member of senior staff (AHT or HT).  Parent/carers of the pupils involved will also be notified.  The consequence will depend on the severity of the incident which could range from a discussion and written or verbal apology, to a Post Incident Learning session and possibly to a fixed term exclusion.

Before the beginning and after the end of the school day while a child is legally in the care of their parent/carer/other person, the school can take no responsibility for injuries sustained whilst using play equipment on the school grounds such as climbing frames. At these times it is the duty of the parent/carer/child to comply with this policy and use these facilities at their own risk. The school does not allow equipment such as climbing frames or other sports equipment to be used without the supervision of a member of school staff.
ADDRESSING INDIVIDUAL NEEDS

There will be no exceptions to the application of consequences.  However, we do recognise that some children will need adults in school to take account of their individual needs and circumstances when applying the school’s behaviour policy.

The following examples of unfortunate situations which schools should avoid, illustrate the importance of sensitivity to individual needs.

A looked after pupil is sent out of class after an emotional outburst.  This happens despite the staff member being aware that the pupil had been told by her social worker the night before that her foster family could no longer keep her and that she would shortly be moving to another family and school. 

A more appropriate response would be to use a pre-agreed means for the pupil to take herself to a place where she could calm down and if necessary talk to a sympathetic listener.

A pupil on the autistic spectrum is disciplined for making personal comments about an adult’s appearance.  The pupil has no sense that such comments can be hurtful and should be avoided.

A more appropriate response would be for the adult to tell the pupil that the comment was hurtful and inappropriate, to inform the pupil’s key worker or SENCO, but not apply a sanction.

The following key points must be considered when applying our school behaviour policy to SEN, disabled and the circumstances of other vulnerable pupils:

· We must make special educational provision for pupils whose behaviour-related learning difficulties call for it to be made.

· We should be alert to the potentially disproportionate impact of the school’s disciplinary framework on vulnerable pupils.

· We should identify at-risk pupils in advance.

· We should plan proactively how the school’s disciplinary framework should be applied for each of these pupils.

· We should ensure that all those in contact with the pupil know what has been agreed.

· We should make sure that every vulnerable pupil has a key person in school who knows them well, has good links with the home, and can act as a reference point for staff when they are unsure about how to apply the disciplinary framework.

· We should ensure that all staff are aware of appropriate referral procedures.

We will achieve the above through:

· Liaison between staff in school, home and school and between school and other agencies to identify pupils early on who are at risk, vulnerable or displaying social and emotional difficulties.

· Clear, appropriate IEP/IBP targets and strategies to provide positive support, eg: use of visual timetables, cue cards, time out and malleable materials as a calming aid.

· Formulating specific plans such as Care Plans for pupils with medical needs; PSPs for pupils requiring pastoral support that outline the pupil’s strengths, difficulties and identification of a key person in school that knows the pupil well and what to do in an emergency; Support and intervention plans for pupils whose behaviour can escalate into physical and verbal aggression towards peers and staff.

· Sharing these plans so that all staff know what has been agreed to deal with a child effectively and appropriate referral procedures.

· Regular opportunities for all staff to share and develop their skills in promoting positive behaviour and acquire new knowledge about specific impairments or refresh existing knowledge.

USE OF REASONABLE FORCE

· Reasonable force covers the broad range of actions used by most teachers that involves a degree of physical contact with pupils.  All members of school staff have a legal power to use reasonable force. (Section 93, Education and Inspections Act 2006)

· Force is usually used either to control or restrain.  Reasonable in the circumstances means using no more force than is needed.  

Under current legislation, any member of staff may use reasonable force to:
· Prevent a pupil from causing harm, either physical or emotional, to themselves or others (including members of staff).

· Prevent the commission of any criminal offence.

· Prevent property being damaged.

· Prevent a pupil behaving in a way that disrupts normal school practice, a school event or a school trip or visit

We will not use reasonable force:
· As a punishment - It is always unlawful to use force as a punishment.
· Key members of staff will receive additional training on the use of reasonable force and they will be called upon when required.  Full details to be added to CPOMS by designated member of staff.
· A senior member of staff will always inform the parent/carer about serious incidents involving the use of reasonable force.  Their response will also be recorded on the ‘Use of Reasonable Force’ report sheet above.  
SEARCHING AND CONFISCATION

· The head teacher and leadership team have a statutory power to search pupils or their possessions, without consent, where they suspect a pupil has prohibited items such as knives, weapons, alcohol, illegal drugs and stolen items. 

· The reasonable grounds for suspecting that a pupil may have in his or her possession a prohibited item maybe teaching or other staff hearing other pupils talking about the item or noticing a pupil behaving in such a way that causes them to be suspicious. 

· The personal search must be carried out by a member of staff authorised by the head teacher who is the same sex as the pupil being searched or there is a witness (also a staff member) of the same gender as the pupil being searched.

· The person conducting the search may not require the pupil to remove any clothing other than outer clothing.  Outer clothing means nothing that is worn next to the skin or immediately over a garment that is being worn as underwear but outer clothing includes hats, shoes, boots, gloves and scarves.  Pockets, lockers, drawers and bags may also be searched.

· Where the person carrying out the search finds alcohol, they may retain or dispose of it.

· Where they find controlled drugs, these must be delivered to the police as soon as possible.

· Where they find other substances which are not believed to be controlled drugs these can be confiscated where a teacher believes them to be harmful or detrimental to good order and discipline.  This would include so called ‘legal highs’.  Where staff suspect a substance may be controlled they should deliver them to the police.

· Where they find stolen items, these must be delivered to the police if the items are valuable (mobile phones, i-pods, laptops).   Items with a low value such as pencil cases, must be returned to the owner.

· Any weapons or items which are evidence of an offence must be passed to the police as soon as possible.

· School staff can search pupils with their consent for any item which is banned by the school rules.

· Banned items include:  mobile phones, i-pods, 

· We are not required to have formal written consent from the pupil for this sort of search- it is enough for the teacher to ask the pupil to turn out his or her pockets or if the teacher can look in the pupil’s bag or tray and for the pupil to agree. 

· If a member of staff suspects a pupil has a banned item in his/her possession, they can instruct the pupil to turn out his or her pockets or bag and if the pupil refuses, the teacher can instruct the pupil to attend a Post Incident Learning session and the parent/carer is informed.

· Items found during the with consent search, will be confiscated and kept in the school safe.  The child and their parent/carer collect the item at the end of the school day.

· St Clements are not required to inform the parent/carer before a search takes place or to seek their consent to search their child.

· There is no legal requirement to make or keep a record of a search.

· St Clements will inform the individual pupil’s parents/carers where alcohol, illegal drugs or potentially harmful substances are found, though there is no legal requirement to do so.

· Complaints about screening or searching should be dealt with through the normal school complaints procedure.

Drug, Alcohol or Weapons Related incidents

It is the policy at St Clements that no child should bring any drug, legal or illegal, to school.  If a child will need medication during the school day, the parent or guardian should notify the school and ask permission for the medication to be brought.  This should be taken directly to the school office for safe keeping.  Any medication needed by a child while in school must be taken under the supervision of a teacher or other adult worker.

The school will take very seriously misuse of any substances such as glue, other solvents, alcohol and bringing in objects that could potentially harm.  

The parents or guardians of any child involved will always be notified.  Any child who deliberately brings substances or weapons into school for the purpose of misuse or to cause harm will be dealt with by a fixed-term exclusion.  If the offence is repeated, the child will be permanently excluded, and the police and children’s services will be informed.

If any child is found to be suffering from the effects of alcohol or other substances, arrangements will be made for that child to be taken home and a referral to children’s services will be made.

It is forbidden for anyone, adult or child, to bring onto the school premises illegal drugs.  Any child who is found to have brought to school any type of illegal substance will be dealt with by a fixed term exclusion and a referral to children’s services will be made.  The child will not be readmitted to the school until a parent or guardian of the child has visited the school and discussed the seriousness of the incident with the head teacher. If the offence is repeated the child will be permanently excluded.  If a child is found to have deliberately brought illegal substances into school, and is found to be distributing these to other pupils for money, the child will be permanently excluded from the school.  The police and children’s services will also be informed.

DEALING WITH MALICIOUS ACCUSATIONS AGAINST SCHOOL STAFF:

See the school policy for dealing with allegations of abuse against teaching and other staff for full guidance.
Allegations of abuse will be taken seriously.  We will deal with allegations quickly in a fair and consistent way that provides effective protection for the child and supports the person who is the subject of the allegation.  

Every effort will be made to maintain confidentiality and guard against unwanted publicity while an allegation is being investigated.  

If after an allegation has been investigated in accordance with the afore mentioned policy and it is found to be malicious, pupils that are found to have made malicious allegations are likely to have breached the code of conduct.

Each case will be looked at separately in considering an appropriate sanction which could include temporary or permanent exclusion as well as referral to the police if there are grounds for believing a criminal offence may have been committed.

If involved, the LADO should refer the matter to children’s services to determine whether the child concerned is in need of services, or may have been abused by someone else.  

The allegation should be removed from personnel records and any that are not substantiated, are unfounded or malicious should not be referred to in employer references.

Curriculum Provision 
All children at St Clements have the right to access quality first teaching which includes appropriate differentiation in order to anticipate & pre-empt problems. Part of this quality first teaching includes the implementation of the Heart Smart curriculum that links to our Christian values.

Social, emotional skills and our Christian values underlie almost every aspect of school, home and community life, including effective learning and getting on with other people.  They are fundamental to personal and school improvement.

Each half term a different Heart Smart theme and Christian value, are focussed on that the whole school are introduced to during worship.  Following on from this, each year group has a number of activities ranging from circle time games, stories, describing and learning about feelings, team challenges and problem solving around the theme. At the end of a half term, a celebration assembly is held where pupils are awarded a prize and certificate for showing good examples of our focus Christian value in front of their parent/carers.

Our RE curriculum using the Manchester Agreed Syllabus. alongside the Blackburn Diocese scheme, also teaches about Christianity and links to a number of faiths.

The Prevention of Bullying: (see the separate anti bullying policy)
Each year, St Clements takes part in the National Anti Bullying week.  Worship, P4C and Heart Smart/PSHE lessons focus on the national theme as well as developing areas of need in our own setting: For example, cyber bullying and online safety awareness and name calling in relation to race, sex and disability.

As well as using the curriculum to prevent bullying, we use our teaching of our Christian values to make pupils consider if they have shown love and compassion and how to forgive and have hope in the future, for example.  We model positive and respectful relationships between adults and with children, we ensure that we employ good behaviour management techniques, positive indoor and outdoor leaning environments that ensure positive social interactions and vigilance, adults make time to listen to children’s issues, adults mediate between the bully and bullied and parent/carers are supported if their child is a bully or has been bullied through talking about the incident or getting involved in an appropriate intervention or being referred to an appropriate service.  
For pupils requiring a more differentiated response, we carry out interventions to support identified pupils. Pyramid Club runs for 10 weeks for pupils who have been identified as having low self esteem, difficulties with their peers and socialisation issues.  The learning mentor also supports pupils on a 1:1 basis, runs group interventions for pupils with a similar need and carries out a lunchtime drop in session for pupils to discuss issues that are concerning them.  The learning mentor also re-integrates pupils who have been absent from school for over a week.

We also commission a play therapist for one day a week to work with an identified caseload of pupils for as long as is necessary.  Throughout the period of support, parent/carers meet with the therapist and there is ongoing communication with school staff to ensure the pupil is supported both at home and school.  
Transition

Changes of class, moving to new teachers and new schools causes pupils and parents anxiety.  As professionals, we recognise if we get this wrong it can adversely affect pupil’s motivation, attitude, attainment and behaviour.

End of academic year - new class:  Transition meetings between the previous and new class teacher are an opportunity to discuss those pupils who already have social and emotional difficulties and what strategies the previous class teacher has used for individuals and groups.  

It is helpful to hold individual meetings between parent/carers of vulnerable pupils and the two teachers to provide consistency, share concerns and to ensure the new teacher has relevant and up to date information about the child’s or families needs. It is also important to build upon the social, emotional and behavioural skills developed by the previous teacher. 

In Year Joiners:  Parent/carers must meet before admission proceeds with the Head or pastoral team. Then the Head, pastoral team or class teacher must communicate with the previous school to put in place, if necessary, arrangements to secure a successful placement.

New pupils will be buddied up with role models or pupils who speak the same language if the new pupil is EAL.  The learning mentor inducts an EAL pupil into school procedures and regularly checks up on their progress with the class teacher. 
In Year Leavers:  The class teacher contacts the teacher at the child’s new school to de-brief them about the child’s levels, attendance, family history, any health, social and emotional difficulties the child may have had and school’s support of the child and family.  Current academic levels, reports and recent, relevant work will be posted to the school.  If there have been or there are ongoing child protection concerns, then the designated people for child protection at St Clements will also have a phone or face to face conversation with the new school’s designated person and post or drop round the paperwork after photocopying a set to remain at St Clements. 

Between different educational establishments at the end of Key Stages:

The Nursery teacher liaises with home, children’s centres and other local childcare providers to ensure that the transition to nursery is as smooth as possible.  Home visiting, stay and play sessions and visits to nursery are some of the ways in which our Foundation Stage gives information about our provision, but also identifies those pupils who may need additional support when they join us.

Prior to transferring to high school, we identify a group of Year 6 pupils who join the Year 6 Pyramid Transition Club.  During the 8-10 week sessions, they have circle time focussing on age related topics, carry out the route to the local high school, travel on a bus and purchase resources that they will need for high school. 

The Year 6 class teacher and SENCO also identify vulnerable and SEN pupils to the receiving high school. SENCOs or other staff responsible for pastoral care from the receiving high school are invited to attend meetings throughout a pupil’s last year with us so that they are kept fully informed about the child’s needs.  Those who we deem as requiring additional support, begin the transition process much earlier than their peers through visiting the high school to attend lessons, recognise where things are located and meet key people. 

ROLES AND RESPONSIBILITIES

The Role of Leadership & Management:

The Leadership Team will monitor the effectiveness of this policy during meetings on at least a termly basis.  The meeting will include reflecting on the termly Post Incident Learning session analysis that includes a breakdown of Post Incident Learning sessions per class. This will be fed back to staff and details of whole school initiatives discussed.
SLT will hold regular discussions with class teachers, teaching assistants and lunchtime organisers to identify children who repeatedly display inappropriate behaviour with a view to providing these children with clear target deadlines for improvement. Also, this will determine the content of appropriate staff training, in response to what is showing the greatest need – e.g. regular review of communicating to pupils with autism or agreed verbal responses to pupils 
The behaviour lead will monitor Post Incident Learning session logs on a half termly basis to determine whether using a Post Incident Learning session is an effective means of behaviour modification.  They will also identify children who are persistently inappropriate in their conduct.  To ensure closer monitoring of their behaviour, those pupils will be allocated to a member of the Leadership Team (not their class teacher and the Head teacher will take the place of the absent leadership team member).  Pupils and their parent/carers will be informed about this monitoring, making them aware of their part in the process.

Each member of the leadership team who is allocated a pupil to monitor closely will receive guidelines about their role from the Head.  Also, the class teacher whose class the pupil is in, will also receive guidelines about their role and the monitoring process. 
Identified pupils must: show their behaviour monitoring chart on a daily or weekly basis, share examples of good work or behaviour and report to the member of the leadership team when they behave unacceptably.  

Pupils will be aware of the positive recognition they will receive or alternatively, how consequences will be applied.  
Partnership with Parents

School works collaboratively with parent/carers, so that pupils receive consistent messages about how to behave at home and school.  

Early training of appropriate behaviours is vital and school can provide access to Webster Stratton Parenting courses or signpost parent/carers to other relevant support.  Also, school staff or parent/carers can share or identify concerns at the earliest opportunity in order to enlist their active help, participation and early referral to other agencies. 

Links to other policies:

· Drug and alcohol abuse

· Anti-bullying

· Equal opportunities

· Parent Code of conduct.

· Anti-racism
· Exclusions guidance

· Behaviour & Discipline in Schools - A guide for head teachers and school staff (DfE)

· Ensuring Good Behaviour in Schools - A summary for Heads, Governing Bodies, Teachers, Parents and Pupils (DfE)

· Use of Reasonable Force - Advice for Head teachers, staff and Governing Bodies (DfE)

· Policy on dealing with allegations against staff.

Date approved by Governing Body _____________________________________________

Date of review: 
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APPENDIX 3
PROCEDURES FOR PREPARING PUPILS FOR & RETURNING FROM LUNCHTIME IN AN ORDERLY MANNER

Before Lunch

· The adult in charge of the class, 5 minutes before lunch, informs the class what they want them to do when they return from lunch. This will be displayed on the board if that adult is not going to be present when the class return.
· If there is time, the adult in charge of the class will also discuss with the class about the type of behaviour that is expected at lunchtime or focus in on an area of difficulty for the class during previous lunchtimes.

· When the bell goes, the class is dismissed in small groups to prevent crowding in the cloak room area.

· Any pupils who are in Post Incident Learning Sessions, go immediately to the classroom where the session is taking place.

· The adult in charge of the class may want to speak to individual pupils who have been having difficulty at lunchtime to remind them of what to do if they are having difficulties.   THIS SHOULD BE AVOIDED IF THE CLASS ARE FIRST IN FOR LUNCH THOUGH.

After Lunch:

· When the bell goes, the Lunchtime Organiser ensures the class is lined up sensibly in the playground.  They remind them to wipe their feet, visit the toilet and hang their coat up.  They also remind them of what their teacher wants them to do when they go into their classroom.

· Lunchtime Organisers ensure that the cloakroom is not overcrowded by not sending in the classes all at once.

· Lunchtime Organisers stand in between the cloak room and class room whilst the children are in between the two areas.  Only when the vast majority are in the class room, should the Lunchtime Organiser go into the class room to ensure the children are doing the activity the adult before lunch requested.

· When the adult who is responsible for the class returns from lunch, the Lunchtime Organiser informs them of pupils who have had a very good lunch and those who have had difficulties and the action taken.  This is done out of earshot of the class and the adult who is responsible for the class will then take the necessary action.

· Lunchtime Organisers leave the class room when the adult responsible for the class excuses them.

APPENDIX 4
Escalation of Consequences in Child Friendly Language

FOUNDATION STAGE:

If you choose not to follow the expectations this will happen:
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-Everyone starts off on the sunshine every morning.
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-Move to thinking cloud 

-You can move back when you do the right thing.  

-Move to black thunder cloud if you do not follow our expectations.  

               

-Names go on the shooting star for good work or behaviour all day.

Appendix 5
Dear ??  

I am writing to inform you of my decision to exclude ?? for a fixed period of ?? day. This means that ?? will not be allowed in school from ?? 2019 to ??.  
I realise this exclusion may well be upsetting for you and your family, but the decision to exclude ?? has not been taken lightly.  ?? has been excluded for this fixed period because ????????  
You have the right to make representations to the School Governors Discipline Committee. If you wish to make representations please contact Mrs Eleanor Ward, Chair of Governors via school as soon as possible.

Please advise if you have a disability or special needs which would affect your ability to attend or participate fully in a meeting at the school. 

You should also be aware that if you think that the exclusion relates to a disability your child has, and you think disability discrimination has occurred, you have the right to appeal, and/or make a claim, to the SEN and Disability Tribunal (SENDIST).  The address to which appeals should be sent is SENDIST, Procession House, 55 Ludgate Hill, London, EC4M 7JW.

You have the right to see a copy of ?? school record. Due to confidentiality restrictions, you will need to notify me in writing if you wish to be supplied with a copy of ?? school record. I will be happy to supply you with a copy if you request it. 

The school will continue to meet ?? needs during the period of his exclusion, for example, we will provide work for him to complete at home during his exclusion.
You may also find it useful to contact the Advisory Centre for Education (ACE), which is an independent national advice centre for parents of children in state maintained schools. They offer information and support on state education in England and Wales, including on exclusions from school. They can be contacted on 020 7704 9822 or at www.ace-ed.org.uk.

I would also like you to be aware that parents are legally required to ensure that their child is not present in a public place during school hours without a good reason otherwise you may be fined.

?? exclusion expires on ?? at 3.15pm and we expect ?? to be back in school on ?? at 8.45am for a reintegration meeting with yourselves.  Please bring ?? work to this meeting.  

Yours sincerely

Mrs J L Parker

Head Teacher
Appendix 6
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St Clement’s School Rules

St Clamants s o caring and special schoal that tries o do the best for sveryone
wha spends time here. We want all children and adults to be happy and safe while
they are with us and we think that the best way to do this is o follow the rulss
we have written together as a school council|

B respectful - to 2ach other in the way we talk, the way we listen, towards our
environment and the way we deal with successes and challenges.

B calm - when walking around school, in essons 0 that we can al lsarn and
during our free time 5o that everyon enjoys their time with each other.

B resiliant - try our best in everything we do and when things get tough, keep
working hard until we reach our goal.

e empathetic - understand the thoughts and feelings of athers and know when
our friends might need some help.

B proud - of aur wark, our support for others, our achisvements in schaol and in
our lozal commanity

These rules link o the following RRSA artcles: 2 - definiton of @ child, 3 - best

interests of the child, 4 - mabing rights real, 12 respect for children's views, 15 -

setting up or joining groups, 28 - access to education, 29 - aims of education and
2 - eygruang must know children’s rights.

St Clement’s School Council - 2023/24
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